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Abstract
This paper explores the transformative role of Christian Religious Studies (CRS) particularly in the 21st-century Nigerian
classroom, it examines how it serves as a catalyst for moral, spiritual, and societal change in a rapidly dynamic and non-
statitic educational landscape. Pointing through biblical principles, pedagogical theories, and contemporary Nigerian
experiences, the study investigates the relevance, challenges, and opportunities of teaching CRS in modernized classrooms,
particularly as they are influenced by globalization, technological advancement, and moral relativism. The paper
emphasizes the need for a paradigm shift from rote learning to transformational education that shapes character, fosters
critical thinking, and encourages active citizenship stemmed from Christian values. The paper also examines the impact
of socio-cultural factors, curriculum design, teacher competence, and government policy on the effectiveness of CRS in
Nigerian context. It is a qualitative paper which proposes innovative strategies for integrating CRS into the broader
national development agenda. It also indicates that CRS, when taught intentionally and contextually, can become a vital
tool for nurturing ethical leadership, promoting peace, and fostering holistic development among Nigerian youths
especially in the 21st century.
Keywords: Teaching, transformation, 21st-century classroom, Christian religious studies.
Introduction.
Christian Religious Studies (CRS) holds a vital place in Nigeria's educational system, particularly as it is responsible for
shaping the moral and spiritual consciousness of learners. As part of the national curriculum, CRS is aimed to inculcate
ethical values, foster spiritual growth, and promote a sense of social responsibility based on Christian teachings (Federal
Republic of Nigeria [FRN], 2014). In a pluralistic religious and cultural society like Nigeria, with moral decadence,
corruption, and youth restiveness as pressing issues, the role of CRS in moral transformation and nation-building cannot
be overemphasized as indicated in Okafor, (2017) and Uka, (2021). However, the 21st-century classroom setting comes
handy with complex challenges, and consequently calling for a reform on how CRS is taught and understood.
Globalization, technological advancement, and the constantly heightened influence of secular ideologies have caused a
significant change in the educational system in Nigeria. These changes have affected students' attitudes toward religion
and morality, thereby necessitating a shift from traditional rote learning to more transformative and student-centered
pedagogies (Adewale, 2019). The rise of digital media and the plurality of worldviews which is now accessible to learners
calls for an urgent and vital need for CRS educators to adopt approaches that are both contextually relevant and spiritually
formative (Ojo &Ayoola, 2022). In this context, CRS features more than an academic subject; it becomes a tool to equip
students with the moral compass and critical thinking skills necessary to navigate contemporary life experiences. Moreover,
the effectiveness of CRS depends on curriculum content as well as on teacher competence, policy implementation, and the
integration of faith-based principles into classroom practice (Eze & Nwogu, 2020). To fulfill the transformative potential,
CRS must be capable of addressing the holistic development of learners, spiritually, morally, socially, and intellectually.
This paper therefore explores the transformative role of CRS in the 21st-century Nigerian classroom, by analyzing its
contemporary challenges and proposing innovative strategies for making it a dynamic instrument of moral and social
transformation.
Conceptualizing "Teaching for Transformation"
"Teaching for transformation" is an educational philosophy and practice that deals beyond the transmission of knowledge,
it extends to the holistic formation of learners, intellectually, morally, spiritually, and socially. This concept stems out of
the idea that education should lead to meaningful lifelong changes in both the learners and the broader society. In the
context of Christian education, teaching for transformation involves aligning pedagogical goals with biblical values and
standards, and fostering critical thinking, and nurturing students to become agents of change in their communities, as
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affirmed in James( 2018). In contemporary educational context, transformation refers to a deepened lifelong change in
worldview, character, and behaviour. It extends beyond the acquisition of facts and theories toward cultivating wisdom,
ethical awareness, and purpose-driven living. According to Mezirow (2000), transformative learning is a process by which
individuals critically examine their assumptions, engage in reflective discourse, and adopt new frames of reference that
guide their actions. When applied to Christian Religious Studies (CRS), it reflects teaching in a way that encourages
students to internalize Christian values and live them within in a pluralistic society.

Teaching for transformation also emphasizes the role of the teacher as a facilitator of moral and spiritual growth, instead
of an ordinary instructor of religious content. According to Palmer (1998), the identity and integrity of the teacher are
crucial to the formation of students, as authentic teaching requires educators to engage both the heart and mind. In the
Nigerian context, where education is often focused on examination success, there is a need to orientate and reorientate on
this transformative approach particularly toward value-based and life-long applicable learning as posited in Adeyemi &
Adeyinka,( 2020). Furthermore, teaching for transformation requires curriculum designs that integrate faith with learning,
connect theory to practice, and address the real-life challenges of learners. This approach holds significance particularly in
the 21st-century Nigerian classroom, wherein learners are faced with moral dilemmas, social instability, and existential
questions that academic instruction alone cannot resolve. By integrating transformational goals into CRS, educators can
foster resilience, moral clarity, and leadership qualities among Nigerian youth, as indicated in Omoregie & Abimbola,
(2022).

Conceptualizing 21st-Century Education

The concept of 21st-century education is attributed to a dynamic, learner-centered approach to teaching and learning,
thereby equipping students with the knowledge, skills, values, and attitudes essential to thrive in a rapidly changing,
technology-driven, and interconnected world. Unlike traditional models that emphasizes rote memorization and passive
learning, the 21st-century education is geared towards critical thinking, creativity, collaborating, digital literacy, and
adaptability as indicated in Trilling & Fadel, (2009). The 21st-century education seeks to prepare learners for academic
success, as well as for lifelong learning, civic responsibility, and meaningful participation in the global knowledge
economy. The key characteristics of 2 1st-century education according to Voogt & Roblin,(2012) include the integration of
information and communication technology (ICT) in classroom learning, interdisciplinary learning, personalized
instructions, and the promotion of soft skills such as communication, problem-solving, and emotional intelligence.
However, these elements reflect the need for education systems to move beyond traditional boundaries and respond to the
complexities of modern life, including economic shifts, cultural diversity, and environmental challenges.

In the Nigerian context, 2 1st-century education embraces addressing the unique challenges such as infrastructural deficits,
teacher training gaps, and the digital divide, while striving to modernize teaching methods and curricular to reflect global
standards (Okonkwo & Umezinwa, 2020). The Federal Ministry of Education has emphasized the need to align Nigerian
education with global competencies through curriculum reforms and teacher development programmes (Federal Ministry
of Education [FME], 2020). Furthermore, 2 1st-century education is deeply attached to the idea of transformational learning,
through which learners become both receivers of knowledge and co-creators of meaning. This shift requires educators to
adopt more interactive, project-based, and reflective practices that engage learners in real-life problem-solving and ethical
decision-making as posited in Saavedra & Opfer,( 2012). For subjects like Christian Religious Studies, this approach
enriches learning by making spiritual and moral teachings relevant to contemporary challenges and learners experiences.
The 21st-Century Education in Nigeria

The 21st-century education paradigm in Nigeria feature a growing recognition of the need for skills, values, and
competencies that prepare learners for both academic success and for active participation in a high paced evolving,
knowledge-driven global society. In response to global trends and local challenges, Nigeria's education system is gradually
getting a shift from rote memorization and teacher-centered instruction towards a learner-centered, skill-based, and
technology-integrated instructions, affirming Okonkwo & Umezinwa, (2020). However, the transition is met with
numerous systematic, infrastructural, and pedagogical challenges. One of the core features of 21st-century education is the
emphasis on critical thinking, creativity, collaboration, and communication often referred to as the "4Cs" of 21st-century
skills (Trilling & Fadel, 2009). These competencies are essential for students to thrive in a dynamic world where knowledge
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is rapidly expanding, and problem-solving skills are crucial. In Nigeria, however, the education system has traditionally
prioritized exam preparation and factual recall, limiting the development of these higher-order thinking skills (Adewale,
2019). In addition, digital literacy and technological integration are central to 21st-century learning, yet many Nigerian
schools especially in rural areas lack the infrastructure, resources, and trained personnel needed to support digital education
(Jegede, 2020). While some urban schools are adopting e-learning platforms, interactive tools, and online resources, a
significant digital divide persists between urban and rural learners, exacerbating educational inequality and limiting access
to modern learning opportunities ( Ojebola & Adu, 2021). The curriculum and pedagogical approaches also require urgent
reform. Nigeria's curriculum, though revised periodically, often fails to incorporate interdisciplinary learning, problem-
solving, or ethical reasoning in ways that are practically and contextually relevant (Federal Ministry of Education[FME],
2020. Many teachers still use traditional methods of construction that do not engage students actively in the learning
process, partly due to inadequate teacher training and professional development opportunities (Adebayo & Lawal, 2021).

Despite these challenges, there are emerging opportunities and positive developments. Educational reforms and initiatives,
such as the Education Sector Strategic Plan (2020-2025), have outlined priorities including ICT integration, teacher
capacity building, and competency-based learning (FME, 2020). The increasing involvement of non-governmental
organizations, private sector partners, and faith-based institutions in education delivery also suggests a growing awareness
of the need to modernize education and make it more inclusive and relevant. Furthermore, Nigerian educators and
policymakers are beginning to acknowledge the importance of values-based education, particularly in addressing national
challenges such as corruption, insecurity, and youth unemployment. Integrating moral and civic education,
entrepreneurship, and life skills into the curriculum is becoming more prominent, reflecting the broader goals of 21st-
century education to develop well-rounded, socially, responsible individuals (Ogunyemi & Akinbote, 2019). It is thus
concluded that 21st-century education in Nigeria is evolving yet faces considerable barriers to full realization. Conversely,
there is a prompt need for comprehensive reforms that can tackle the challenges of infrastructure, curriculum design, teacher
training, and equitable access. By embracing global best practices while adapting them to local realities, Nigeria can build
an education system that equips its youth for the challenges and opportunities of the modern world.

Theoretical Framework

A comprehensive and transformative approach to teaching Christian Religious Studies (CRS) in the 21st-century Nigerian
classrooms requires a theoretical synthesis that integrates Transformative Learning Theory, Biblical Worldview Education,
and Constructive Learning Theory. Each of these theoretical frameworks presents complementary indepth into how
learners learn, grow, and are shaped intellectually and morally. Transformative Learning Theory, propounded by Mezirow,
(2000) provides the gateway for learners to engage in critical reflection and personal transformation. In CRS, this means
giving the learners the opportunities to question assumptions about morality, society, and faith with the aim of attaining
positive personal changes. Through critical self-reflection and dialogue, teachers assist learners to make a change from
been passive receivers to become active participants in moral reasoning and ethical actions. This process is enriched by the
integration of a Biblical perspective, which serves as the spiritual and moral compass for transformation. Biblical
perspective education emphasizes that all learning should be done through the lens of scripture, and guiding learners to
interpret life and knowledge such that it aligns with God's truth as indicated in Van Brummelen, (2009). When CRS is
grounded in biblical principles, it informs learners about Christian beliefs and also shapes their identity, purpose, and
behaviours particularly in a pluralistic world. Complementing these is Constructivist Learning Theory, which emphasizes
that learners are able to construct meaning through interaction with their environment and their personal experiences
(Jonassen, 1999). In the classroom, constructivist strategies, such as discussions, case studies, role play, and collaborative
projects enhance learners' ability to personalize and internalize biblical teachings. Thus, learning becomes active, student-
centered, and contextually relevant, particularly in tackling the complex moral and social realities of Nigerian youth.
Together, these frameworks present a comprehensive model for teaching CRS such that it becomes formative, experiential,
and spiritually imbibed. Transformative learning provides the reflective depth; constructivism brings pedagogical
relevance; while the biblical perspective anchors the entire process in faith. Hence, teachers are empowered to cultivate
learners who understand Christian values and also live, and reflect them as responsible citizens and spiritual leaders in
Nigeria's evolving society.
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Relevance of Christian Religious Studies in the 21st-Century Education System

In the context of the 21st-century education system, Christian Religious Studies (CRS) remains a vital and relevant
discipline, particularly in tackling the moral, spiritual, and socio-cultural challenges learners face particularly in
contemporary societies. While modern education increasingly emphasizes science, technology, engineering, and
mathematics (STEM), the ethical and value-driven dimension provided by CRS should not be undermined. Its relevance is
founding its capacity to foster moral development, identity formation, social responsibility, and peaceful coexistence,
especially in diverse and complex societies such as Nigeria. Firstly, CRS contributes significantly to moral and character
education, which is increasingly acknowledged as essential in today's globalized and morally pluralistic world. As young
people face pressures from digital culture, consumerism, and ethical relativism, CRS provides the needed stable moral
foundation as regards to Christian principles such as love, justice, honesty, and respect for human dignity (Okafor, 2017).
More so, Eze & Nwogu, (2020) affirms the fact that these values are vital for shaping responsible citizens who can
contribute positively to national and global development.

Secondly, CRS plays a critical role in the holistic development of learners; spiritually, emotionally, and intellectually. CRS
encourages reflection on the life, the nature of human relationships, and the importance of service to others as posited by
Van Brummelen, (2009). However, this aligns with 21st-century educational goals that emphasize academic competence
as well as emotional intelligence, ethical reasoning, and social empathy (Trilling & Fadel, 2009). Moreover, CRS enhances
learner's intercultural and interreligious understanding, which is also a crucial factor in multi-faith societies. By promoting
tolerance, mutual respect, and dialogue, CRS can help reduce religious tensions and foster national unity (Uka, 2021).
Meanwhile, in Nigeria, religion often intersects with politics and ethnicity, as such, the study of CRS can serve as a tool
for peacebuilding and reconciliation especially as an inclusive and context-sensitive subject matter.  In addition, James
(2010) affirms that CRS is relevant to the development of transformational leadership as it challenges students to go beyond
personal success and to engage in societal transformation, relying on biblical models of servant leadership and social
justice.. In an era of widespread corruption and ethical decline, especially in public service, the values taught through CRS
can inspire a new generation of principled and visionary leaders.

Lastly, CRS is confirmed in Omoregie & Abimbola (2022) to support 21st-century pedagogical goals by integrating critical
thinking, ethical inquiry, and real-life applications into the learning process especially within the classroom. Teaching CRS
using learner-centered and constructivist approaches, like debates, storytelling, role-playing, and problem-solving, it
facilitates learners intellectually while it heightens their learning in faith-based action. In a simple term, Christian Religious
Studies remains deeply relevant in the 21st-century education system and Its contributions to moral formation, holistic
education, intercultural dialogue, and leadership development make it an indispensable component of a well-rounded
curriculum, particularly in contexts like Nigeria, where moral crises and religious diversity are pressing realities.
Contemporary Issues Affecting Christian Religious Studies in 21st-Century Education System
Christian Religious Studies (CRS), as a subject within Nigeria's formal education system, continues to face a series of
contemporary challenges which pose threats to its relevance, implementation, and impact in the 21st century. While CRS
holds the potential to contribute significantly to the moral, spiritual, and social formation of learners, several systematic
and societal factors have undermined its effectiveness particularly in recent decades. Moreover, these challenges stems out
from curriculum design, teacher preparation, societal values, technological change, and religious pluralism. One major
challenge facing CRS is its marginalization within the curriculum. In the recent decades, in many Nigerian schools, CRS
is often treated as a non-core subject, especially at the senior secondary level, where students prioritize science and
commercial subjects due to the perception of career value as indicated in Okafor, (2017). Consequently, this has led to the
persisting reduced interest among learners and the limited instructional time, and invariably weakening the subject's
potential to tackle both the moral and spiritual development. Hence, it should be noted that the available curriculum reforms
have not always enhanced the visibility and integration of CRS into broader educational goals, particularly in relation to
21st century skills such as critical thinking and civic responsibility (Federal Ministry of Education [FME], 2020).
Another pressing issue is the shortage of qualified and committed CRS teachers. Many schools, particularly in rural areas,
either lack dedicated CRS teachers or engaged untrained personnel without or with inadequate or inappropriate theological
skills or tools or the pedagogical background to teach the subject effectively as affirmed by Eze & Nwogu, (2020).
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Furthermore, the absence of ongoing professional development opportunities also contributes to outdated teaching
practices, which aggravate the decline in the subject's capacity to engage students meaningfully in discussions of faith,
ethics, and contemporary issues. Another challenge is the influence of secularism and moral-relativism which is fueled by
globalization, digital media, and youth subcultures has also affected students' perception of CRS. In a society such as
Nigeria, with an increasing influence from individualism and materialism, many young people view religious studies as
irrelevant or disconnected from their everyday realities as indicated in Ojo & Ayoola, (2022). This ideological shift makes
it more challenging to cultivate spiritual depth and moral commitment among learners. Moreover, religious pluralism and
interfaith tensions in Nigeria poses both as a challenge and an opportunity for CRS. According to Adebayo & Lawal,
(2021), in regions with mix religious adherents, teaching CRS may face restrictions or subjections especially due to
political and religious sensitivities. In some cases, Christian learners are denied access to religious instructions in public
schools, and this has become concerns especially about religious freedom, equity, and national integration. Technology
and the digital revolution, although provides new opportunities in education, it also propounds challenges for CRS, such
as the lack of digitized religious education materials, and limited ICT skills among CRS teachers, and these have made it
difficult to adapt the subject to 21st century pedagogical models buttressing Jegede, (2020). As a result, CRS ranks low
behind other subjects in utilizing online resources, vital classrooms, and interactive platforms to enhance learning.

Lastly, societal neglect of values-based education has relegated the influence of CRS. Also, with national discourse often
focused on STEM and economic advancement, subjects like CRS are undervalued, despite their potential role in resolving
societal issues such as corruption, violence, and youth indiscipline as indicated in Uka, (2021). There is a growing need to
reposition CRS as a religious or academic discipline as well as a tool geared towards national transformation and moral
reawakening. Conclusively, as Christian Religious Studies remains vital in the 21st century Nigerian education system, its
effectiveness is hindered by several contemporary issues. To tackle these challenges requires a multi-faceted approach,
ranging from curriculum reform, teacher training, policy support, digital integration, to a renewed societal emphasis on
moral and spiritual values. CRS can play transformative role in grooming the next generation for ethically grounded and
socially responsible Nigerian citizenry.

Strategies for Enhancing Christian Religious Studies in 21st-Century Nigerian Education.

In light of the numerous contemporary challenges facing Christian Religious Studies (CRS) in Nigeria's 21st century
educational landscape, strategic interventions are required to reposition the subject for greater relevance, engagement, and
impact. Hence, the following recommendations provide a roadmap for strengthening CRS across curriculum, pedagogy,
policy, and technology. The current CRS curricula should be reviewed such that it integrates 21st-century competencies
which embrace critical thinking, ethical reasoning, communication, and problem-solving. Lessons should be linked to real-
life moral and social issues, thus allowing learners the opportunities to apply biblical principles to contemporary contexts
particularly as regards to their personal life experiences. In addition, curriculum planners and stakeholders should ensure
that the content is inclusive, contextually relevant, and adaptable to local cultures and global realities (Federal Ministry of
Education [FME], 2020; Ogunyemi & Akinbote, 2019).

Teachers of CRS must be adequately trained in both theology and pedagogy, with regular opportunities for professional
development, especially the concurrent training in digital literacy, student-centered teaching methods, and the use of
contemporary resources and tools for religious education (Eze & Nwogu, 2020). Teachers should also be supported to
embody the values they teach, serving as role models to learners (Palmer, 1998). To enhance student engagement and
accessibility, CRS should incorporate educational technologies such as multimedia presentations, e-learning platforms, and
interactive applications. Developing open-access digital resources, videos, podcasts, and online Bible study tools, can also
make religious education more dynamic and relevant to tech-savvy learners as opined by Jegede, (2020). Investment in
ICT infrastructure, especially in rural schools, is also critical to narrowing the digital divide (Ojebola & Adu, 2021). Also,
CRS instruction should shift from the traditional abstract moral instruction to modern experiential learning that includes
community service, storytelling, drama, and group discussions. These strategies allow students to internalize Christian
values through practice and reflection, and promoting character development and ethical behaviour (Van Brummelen,
2009; Omoregie & Abimbola, 2022).
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Educational policymakers must recognize and acknowledge the importance of CRS as a subject essential toward attaining
national development, peacebuilding, and ethical leadership. This entails making CRS compulsory across relevant
education levels, providing adequate and efficient funding, and ensuring the equitable inclusion of religious education in
all regions of the country (Adebayo & Lawal, 2021). Also Faith-based organizations, churches, and civil society groups
should also be involved in shaping and supporting the delivery of CRS. Given Nigeria's religious diversity, CRS should be
taught in a way that respects and tolerate other faiths while affirming Christian beliefs. Encouraging dialogue, tolerance,
and comparative religious perspectives can foster mutual respect and national cohesion, helping to reduce religious tension
and conflict as indicated by Olupona, (2020). In all, enhancing Christian Religious Studies in Nigeria requires a
multifaceted approach that aligns with contemporary educational needs while remaining rooted in timeless Christian
values. Through intentional curriculum design, empowered educators, strategic policy implementation, and the use of
technology, CRS can fulfill its transformative role in 21st-century education.

Conclusion

The teaching of Christian Religious Studies (CRS) in the 21st-century Nigerian classroom holds significant potential for
individual transformation and national development. Amid the challenges of globalization, moral decline, educational
inequality, and technological change, CRS serves as a vital tool for nurturing ethical values, spiritual awareness, and
responsible citizenship among learners. However, for CRS to remain relevant and impactful, it must be intentionally
imagined and strengthened to meet the non-static needs of contemporary Nigerian society. This paper has explored the
conceptual and theoretical foundations of "teaching for transformation", contextualizing CRS within the broader
framework of 21st-century education. It has also examined the curriculum, pedagogical issues, societal influences, and
systemic challenges confronting CRS in Nigeria today.

Recommendations

The Study Recommends that;

i. CRS can play a transformative role, when supported by curriculum reforms, teacher training, digital innovation, and
values-based learning models.

ii. stakeholders, including educators, policymakers, faith-based organizations, and communities must work collaboratively
to prioritize CRS beyond being a marginal subject to a central component of holistic education.

iii. learners should be equipped with both spiritual grounding and critical life skills,

iv. CRS can contribute meaningfully to the shaping of morally upright, intellectually capable, and socially responsible
citizens who can engage with the complexities of the 21st-century with wisdom and integrity.
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